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Gen er a l  com m en t s 
 

This ser ies saw candidates working at  all abilit ies on a range of texts. The 

usual favourites of ‘Of Mice and Men’, ‘An I nspector Calls’,  ‘Rom eo and 

Juliet ’ and ‘View from  the Bridge’ rem ained popular with cent res, however 

there was a solid turnout  for ‘To Kill a Mockingbird’ and ‘Pride and 

Prejudice’. The m ajority of candidates dem onst rated a good understanding 

of the them es and characters in texts used.  Som et im es, points used were 

inappropriately selected or overt ly narrat ive;  this led to degrees of 

irrelevance in answers.  More frequent  use of quotat ion was seen this 

series. Where this was used well,  it  genuinely enhanced the considerat ion of 

writer ’s craft , leading to posit ive outcom es at  all levels of abilit y. Where it  

was less discr im inat ing, or broad guesswork, the effect  was less clear.   

Answers were seen at  all levels of abilit y with Level 2 answers tending to 

rest r ict  them selves through lack of developm ent  and/ or a general approach 

to quest ions.  Level 3 answers were sound and well-produced. At  the lower 

end of this range, a tendency to narrate was som et im es evident , although 

interspersed with clear discussion.  Som e very poised Level 5 answers were 

seen with candidates present ing sophist icated and discr im inat ing answers. 

These are a pleasure to read and reflect  excellent  knowledge and 

understanding com bined with a st rong abilit y to focus on the term s of the 

quest ion.  

 

‘A  View  f r om  t h e Br id g e’  ( Qu est ion s 1 a an d  1 b )  

 
I n term s of the 1a)  quest ion, m ost  candidates showed knowledge and 

understanding of Eddie and Catherine as well as their  relat ionship, though a 

num ber spent  m ore t im e writ ing about  Beat r ice. Som e very astute answers 

used specific and focused textual detail to build percept ive and assured 

argum ents. The m ost  successful responses considered nuances of stagecraft  

and direct ion choices. 1b was considerably less popular than 1a and 

required an explorat ion of hom e and hom e life in this play. A good range of 

responses em erged from  this quest ion. Candidates described the 

relat ionships within the Carbone hom e, noted the im pact  of the arr ival of 

the ‘subm arines’ and the subsequent  change in dynam ic. Candidates wrote 

about  hom e in term s of fam ily, considering both Beat r ice's house proud 

ways and Eddie's pat r iarchal posit ion. Others considered the idea of Red 

Hook as the adopted hom e of I talian im m igrants and spread the scope of 

their  argum ents into ideas of loyalty and belonging. Both quest ions catered 

for candidates across the abilit y range. 

 

‘An  I n sp ect o r  Cal ls’  ( Qu est ion s 2 a an d  2 b )  
 

2a)  was by far the m ost  popular of the quest ions on this text . Although 

elicit ing views on the fem ale characters, accurate com m ents on the role of 

wom en within the context  of the dram a and discussion of the individual 

characters, the quest ion of ‘in what  ways’ eluded m any candidates. 

Candidates cont rasted characters and discussed how they could be seen to 

represent  ‘types’.  Good knowledge of key characters such as Sheila, Mrs 

Bir ling and Eva Sm ith allowed m ost  candidates to m ake accurate and 

supported com m ents about  the characters and their  roles in the dram a.  



 

Som e had difficulty in art iculat ing m ore com plex ideas, such as the not ion 

that  wom en were actually st ronger despite the inequality and social view of 

the t im e. This som et im es led to com plicated expression that  was a sign that  

the candidate was st ruggling to explain their  own view alongside an 

explanat ion of society’s expectat ions and how Priest ley revealed the issue. 

 

Com parisons between ‘types’ (younger/ older, open m inded/ prejudiced, self-

r ighteous/ hum ble, socialist / capitalist ,  powerful/ without  influence)  and 

individuals were successful in com paring and cont rast ing how the characters 

were presented. Less able candidates resorted to narrat ion, as has been the 

case in previous series, or listed characters with no real sense of 

understanding or use of the quest ion.  

 

2b)  was usually only at tem pted by m ore able candidates. The concept  of 

‘appearance and reality’ was not  fully understood by som e candidates. The 

quest ion was ideal for candidates who were capable of discussing the idea in 

the context  of ‘appearance’ (how people and situat ions seem  to be)  as how 

they ‘appear ’ or are revealed to the audience. Occasionally there were 

concrete and literal interpretat ions of ‘appearance and reality ’ where the 

candidate discussed how we first  see the I nspector (how he appears/ arr ives 

at  the Bir ling’s front  door)  followed by a discussion of the ‘reality’ of the 

inspector;  who or what  he m ight  really be and how he is revealed to the 

audience. Som e candidates related this to Eva Sm ith and Daisy Renton by 

discussing how they looked (appeared)  and who they were/ she was. Som e 

candidates fell back on their  knowledge of the character of Sheila and 

described what  she looked like and how she changed as the play progressed. 

Whilst  interest ing and worthwhile, these approaches led to part ial relevant  

responses. 

 

‘Hen r y  V’  ( Qu est ion s 3 a an d  3 b )  
 

The answers on 3a required discussion of the im portance of Henry’s 

relat ionship with Catherine. A sm all num ber of responses were seen with 

part icular ly effect ive exam ples including m at ters of both personal and 

polit ical significance in their  argum ents. 3b invited discussion on the them e 

of war at t ract ing som e effect ive considerat ion of histor ical context . Use of 

quotat ion was alm ost  always focused and precise in answers on this play. 

 

‘Mu ch  Ad o  Ab ou t  No t h in g ’  ( Qu est ion s 4 a an d  4 b )  
 

No answers to 4a)  were seen, although there were several answers to 4b)  on 

the them e of m arr iage. This was considered as an inst itut ion and expression 

of love through the relat ionships of Beat r ice and Benedick and Hero and 

Claudio, but  there were also som e adept  references to Don Pedro’s lack of a 

suitable m arr iage partner at  the end of the play.  

 

 

 

 

 

 



 

‘Rom eo  an d  Ju l ie t ’  ( Qu est ion s 5 a an d  5 b )  
 

5a)  was a very popular quest ion with answers ranging from  sim ple one or  

two line descr ipt ions to them at ic and percept ive discussions of character 

m ot ivat ion and presentat ion. Candidates were able to choose characters and 

offer relevant  exam ples to show why each was responsible. Logical reasoning 

and effect ive quotat ion reflected fam iliar ity with the text . Although 

understood as a text  in perform ance, there were instances where candidates 

over- relied on film  versions which seem  to have been their  m ain or only 

experience of the play. Where this was the case, candidates were at  a 

disadvantage as they were unable to discuss the language of the text  and 

gave them selves away by m ent ioning guns and fish tanks.  

 

A surprising num ber of candidates seem ed to have prepared to discuss 

Tybalt  in depth, arguing with fixed determ inat ion that  Tybalt  is the character 

m ost  responsible for the deaths of Rom eo and Juliet . Others tended to focus 

on the involvem ent  of the Nurse and Friar Lawrence with a fair  sm at ter ing of 

Lord and Lady Capulet . A num ber blam ed Rom eo and Juliet  them selves with 

varying success.  

 

5b)  was a less popular quest ion than 5a with a range of answers from  the 

full abilit y range. ‘Hope’ som et im es led to confused responses where som e 

candidates argued them selves into a corner by assert ing that  hope is cent ral 

as a them e, giving exam ples from  the text  and concluding that , in fact , a 

lack of hope is the m ain m eaning of the play. This was not  unsuccessful as a 

st rategy as som e candidates argued that  hope for the future was im plied 

and, as Rom eo and Juliet  hope for som ething as yet  unseen – peace 

between their  fam ilies – it  is this hope that  dr ives the play. I nsight ful 

responses explored the subt le ways in which the audience is tantalised by 

the dream  of a bet ter outcom e for the fam ilies whilst  knowing that  there is a 

t ragic ending for both protagonists and they have ‘no hope’ of surviving the 

circum stances of their  ‘death m arked’ love. 

 

‘Th e I m p or t an ce o f  Be in g  Ear n est ’  ( Qu est ion s 6 a an d  6 b )  
 

Quest ion 6a)  required candidates to explore the character of Lady Bracknell 

and one other fem ale character. Cecily or Gwendolyn predictably featured 

alongside Lady Bracknell,  with som e m ore able candidates successfully  

at tem pt ing a com parat ive analysis of the two. Quality of support  and detail 

were once again discr im inat ing factors in the quality of these answers. 6b)  

answers focused on the expectat ions of society;  this tended to be dealt  with 

through m anners and m at ters of context  with som e reference to Wilde’s own 

views included by a few candidates.  

 

‘Ou r  Tow n ’  ( Qu est ion s 7 a an d  7 b )  
 

I nsufficient  answers were seen to 7a)  or 7b)  to form  a view of perform ance 

in response to these quest ions.  

 

 

 



 

‘Pr id e an d  Pr e j u d ice ’  ( Qu est ion s 8 a  an d  8 b )  
 

Answers to 8a)  tended to be sound in approach and really t r ied to argue 

their  views on Elizabeth Bennet  as a ‘perfect  heroine’.  Som e successful 

discussions considered how she changes throughout  the novel, suggest ing 

that  she becom es the ‘perfect  heroine’ by the end, but  is far from  this at  the 

beginning because of her own prejudice.  

 

Answers to 8b)  looked at  the Bennets and Gardiners as exam ples of fam ilies 

in the novel.  

 

‘To  Ki l l  a  Mock in g b i r d ’  ( Qu est ion s 9 a an d  9 b )  
 

9a)  responses offered som e real engagem ent  with the novel that  

dem onst rated enjoym ent  of the text  by a large num ber of candidates. 

Candidates were, on the whole, able to relate the relat ionship between Jem  

and Scout  with the wider concerns of the novel. I n som e answers there was 

a tendency to ‘walk through the novel’,  which showed a degree of knowledge 

and understanding of both characters and plot . Som e responses did not  

address ‘how’ with the full at tent ion it  deserved. Generally the quest ion was 

answered well,  quotat ion was effect ively used and insight ful com m ents on 

the changes in Scout  and Jem ’s relat ionship reflected sustained engagem ent  

with the novel.  

 

9b)  was rather less popular than 9a)  but  did at t ract  som e very st rong 

responses. Candidates often responded very well to this quest ion. Although 

som e stayed within the well-worn terr itory of who Tom  Robinson is and how 

he is falsely presented through cynical lies, others explored the lies around 

Boo Radley and the fict ions created by Dill.  One candidate offered At t icus’s 

economy with the whole t ruth of Mrs Dubose’s m orphine addict ion as an 

exam ple of how telling the t ruth was done sincerely rather than with 

cynicism . The quote was a challenging one that  provoked thought  about  

t ruth and lies but  was not  fully engaged with in all of it s’ com plexity in any of 

the responses. I n m any instances, this quest ion produced som e of the m ost  

or iginal and com pelling answers across the paper.  

 

‘Th e En g l ish  Teach er ’  ( Qu est ion s 1 0 a an d  1 0 b )  
 

10a)  at t racted several answers to the quest ion of Leela’s relat ionship with 

her parents, m ost  of which were of at  least  sound quality. This was because 

candidates tended to have solid and accurate knowledge of the novel. I t  is 

clear that  candidates who study this text  know it  in detail;  although it  m ay 

seem  obvious, knowing the texts is crucial in a closed text  exam  such as this 

one.  

 

10b)  answers tended to focus on the relat ionship between Krishna and the 

Headm aster as the m ain exam ple of fr iendship in the novel.  

 

 

 

 



 

‘Of  Mice an d  Men ’  ( Qu est ion s 1 1 a an d  1 1 b )  

 
11a)  was by the far the m ost  popular prose quest ion with candidates of all 

levels of abilit y answering on Crooks and one other character that  engenders 

sym pathy in the reader. Popular choices for the other character included 

Curley's wife and Candy, with one or two looking at  Lennie. Nam ing Crooks 

allowed candidates to anchor their  response effect ively. Candidates leaned 

on knowledge of the character and showed understanding of the inherent  

racism  evident  in his t reatm ent  by others on the ranch. The quest ion evoked 

a range of personal responses. For exam ple:  ‘We can sym pathise with 

Crooks as hum ans re social creatures and need fr iends’. Candidates 

addressed the m ore obvious points of racial discr im inat ion and prejudice 

against  his disabilit y. Many went  beyond these points to show how Crooks is 

disadvantaged but  does not  fully hold our sym pathy when Steinbeck shows 

his at t itude towards Lennie in the chapter where he goads Lennie about  

George’s absence. The choice of one other character allowed candidates to 

select  a com binat ion that  could reveal their  knowledge of the text  and 

sustain a discussion. The best  candidates analysed how Steinbeck's craft  as 

a writer ensured that  the reader sym pathised. 

 

11b)  was also a very popular quest ion, with candidates considering a range 

of different  types of power in their  answers. Crooks's powerlessness 

frequent ly featured alongside reference to Curley's abuse of his power and 

Slim 's genuine power as the respected ' j erkline skinner '.  Lennie's physical 

power also proved a popular and valid talking point . A good proport ion of 

responses considered the absence of power as well as where characters have 

power. A sm all num ber of candidates com m ented on the power Steinbeck 

has over the characters and cited the opening descript ion of the water snake 

and the heron as evidence of the author ’s intent ion to show Lennie and 

George as powerless vict im s. 

 

‘Ro l l  o f  Th u n d er , Hear  My  Cr y ’  ( Qu est ion s 1 2 a an d  1 2 b )  
 

12a)  and 12b)  both at t racted a few responses. 12a)  required candidates to 

consider Big Ma and Mam a as the t rue heroes of the novel.  While m ost  

respondents tended to agree with the statem ent , a few bravely sought  to 

contest  it  with som e degree of success. Many looked at  Cassie or Pa as the 

t rue heroes with one answer arguing for Uncle Ham m er. Most  answers 

dem onst rated a sound and clear understanding of the novel and it s 

characters. 12b)  responses largely focused on the im portance of fam ily 

keeping the land safe and st icking up for one another. Different  generat ions 

within the fam ily form ed a significant  talking point  for one or two answers. 

 

‘N in et een t h  Cen t u r y  Sh or t  St o r ies’  ( Qu est ion s 1 3 a an d  1 3 b )  

There were few answers to Quest ions 13a)  and b) .  One answer seen on 13a)  

was securely focused on st rong fem ale characters, choosing 'News of the 

Engagem ent ' as the other choice alongside Dorothea from  'The Unexpected.' 
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